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SUMMARY The aim of The Strategy for School-Age Children is to support educators and
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caregivers of elementary children ages five — 12 through Calgary Public Library
(the Library) programs, services, collection, and spaces. This strategy directly
responds to the Library’s Strategic Plan and positions Calgary Public Library

as a leader and trusted resource for families, educators, and the community.

The Strategy for School-Age Children

e examines current research and literature about teaching and learning

e s informed by public library practice and analogous contexts including
museums and schools

e identifies opportunities for the Library to inform design and delivery of
programs and services for children, families, and educators

e is a living document meant to be reviewed reqgularly in the name of

continued better practice and service.

Originally launched in 2019 and revised in 2025 to include post-pandemic
research, the revised strategy includes expanded information relating to
gender-diverse children, neurodiverse learners, English language learners
(ELL), and Indigenous ways of knowing, and aligns with Calgary Public Library’s
Equity Diversity and Belonging Policy, Truth and Reconciliation Statement,
Early Learning Strategy, and Teen Strategy.




CHILDHOOD TODAY
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The role of the public library as a community-gathering place and knowledge
institution is more relevant than ever. Globalization, multiculturalism, and
digitization constantly evolve, connecting people in new and exciting ways.
Traditions and belief systems are shared and adopted at a rapid pace. A national
commitment to Indigenous Truth and Reconciliation, as well as increased
immigration and mass migration nationally and worldwide, has prompted
dialogue and questions about Canadian identity and culture. Now, Canadian
communities are far less homogeneous. Calgary Public Library is committed

to equity, diversity, and belonging:

Everyone has a right to feel respected, safe, and valued within the Library
and community. To ensure that, we must work to eliminate societal
barriers and create a welcoming space in our programs, services, internal
operations, and institutional culture. We have a responsibility to build and
maintain an environment of equity, diversity, belonging, and dignity in all
spaces we occupy and in all aspects of our community role. We continue to
listen, learn, and act in collaboration with Library staff, volunteers, the City
of Calgary, partners, and community.

Calgary Public Library is a busy urban library system which serves a diverse and
growing population. The City of Calgary has a population of nearly 1.5 million
people of which 833,847 are Library cardholders (57.6%). There are 77474
Library members who are children and teens, 51% of whom are in elementary
school. Put another way, school-age children account for approximately 10%
of total Library membership. Newcomers now make up 36% of our City's
population and are 44% of the Library's card holders, speaking 160 different
languages (Statistics Canada, 2021). Children in public libraries and schools
represent the diversity of our neighbourhoods.

Technology is ubiquitous. Generation Alpha, children born from 2010 — 2024
(McCrindle et al,, 2021), are surrounded by technology from birth; digital
media plays a significant cultural role in their childhood. School-age children
have constant access to information and digital devices, largely influenced by
their millennial parents who frequently share family life on social media. Forty
percent of children have a tablet by age two, and nearly one in four have a
personal cellphone by age eight, as they start to become more independent,
stay home alone, or attend activities on their own (Common Sense Media,
2025).




Everyday experiences blend seamlessly with the continuous presence of digital
technologies (Floridi, 2014). Children interact easily with peers worldwide and
can access information anytime, anywhere. They prefer visual content over
print and respond more readily to visual stimuli. Digital, social, global, mobile,
and visual are foundational characteristics of Generation Alpha’s identity
(McCrindle et al., 2021).

Jukic and Skojo (2021) identify two distinct perceptions of Generation Alpha:
positives, such as strong knowledge of technology and media, and negatives,
including reliance on technology, reduced socialization, tendencies towards
“selfishness,” difficulty with critical thinking, and a lack of independence.
While contributory, digital influence is not solely responsible for the unique
challenges of childhood today. Children’'s experience is varied, highly

impacted by culture, community, and circumstance and is intersectional. To
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varying degrees, school-age children may experience:

¢ Covid-19 learning loss

e cyberbullying

e up-ageing ("growing up too
fast”)

¢ bodyimage issues

e public self-representation and
social media pressure

e overcrowded classrooms

e increased passive screen time

* climate change anxiety

e disconnection from nature

+ food, job, and housing
insecurity

¢ mental health issues

e neurodiversity

high Adverse Childhood
Experiences (ACE) scores
(trauma)

political divisiveness
diminished reading for pleasure
decreased physical activity,
particularly unstructured and
outdoors

reliance on technology which
can contribute to lack of “life
skills,” such as financial literacy
low levels of independence
poor emotional regulation
poor social skills

poor critical thinking skills
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Research indicates that kids in historically marginalized communities, non-
English speakers, and those with lower socio-economic status, fare worse on
average in almost all these areas than Caucasian, English-speaking children
in middle-high income households. This holds true in Calgary and across

research in North and South America, Europe, and Australia.

Because many of Calgary’s school-age children were in kindergarten and
early elementary during Covid closures, they were taught foundational
learning skills online or from educators wearing masks in socially distanced
classrooms, or both (Vergara et al., 2022). They continue to meet in virtual
spaces such as chat rooms, video games, and FaceTime calls. Digital media
is integrated into every aspect of life including the algorithms and platforms
that shape news, entertainment, and politics. Innovation pushes change at
unprecedented rates, and information overload is real, especially for children

who are still developing social and critical thinking skills.

In today’'s information universe, with jobs that did not exist five years ago,
preparing children for specific career paths is not necessarily effective
in preparing children for life. For children to thrive as adults, their learning
environments must be as flexible and changeable as society has become places
where “skills are developed across domains and knowledge is transferred from
one situation to another, ultimately building the capacity to work in a world
where 'how to know' is as important as ‘what to know™ (Institute of Museum
and Library Services, 2012).




SCHOOL-AGE CHILDREN
AND THEIR DEVELOPMENT
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This strategy establishes a clear path for the Library to support the child’s
transition from infancy through the school journey into adolescence, so that
the Library influences life-long learning. Appendix A includes a brief overview
of child development in the middle years and examines research in physical,
cognitive, cultural, social-emotional, and communication development,
dividing children into two developmentally appropriate and distinct age
groups: five — eight and nine — 12 (or preteen). There are 116,015 ages five —

14 who live in Calgary (Civic Census, 2021).




LEARNING TODAY
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Despite complex challenges children face, they demonstrate resiliency,
open-mindedness, global thinking, and empathy, in large part because of
their school culture and instructional content and approach. In most Calgary
schools, instruction is student-centred — which means it is “inquiry-based.”
Children have “choice and voice,” encouraged to develop their autonomy and
self-determination. Children are viewed as contributors with valid perspectives
and experiences with the ability to self-assess: “It's just taking them seriously
and not talking down to them — and understanding that their intelligence is as
valid as anybody else’s. There are things that they know about the world that

we've forgotten.” (O'Donnell, 2018).

Inquiry-based learning mirrors workplace and societal scenarios more
accurately than a traditional rote model of learning. Civic literacy, active
citizenship, and global awareness are outcomes of inquiry. Children can
contribute positively to their local and international communities, rather than
passively receiving information. Children gather information independently
under the guidance of their teacher, and collaboratively with peers. Different
learning styles are encouraged. Inquiry-based learning facilitates motivation
and responsibility. Children engage in a variety of hands-on experiences and
demonstrate learning in many ways such as with media, through the arts,
in discussion, through storytelling, and by writing. Most importantly children

make sense of the world through play.

There are as many different terms for the core competencies that reflect how
children learn and grow as there are educational institutions. The research of
leading psychological and developmental scientists, Michnick Golinkoff and
Hirsch-Pasek (2016), conceptualizes learning into six “Cs” which align well
with the Library’'s values and inform this strategy, as described in Appendix
B. In summary, the six Cs are collaboration, communication, content, critical

(and computational) thinking, creative innovation, and confidence.




THE LIBRARY’'S GUIDING
PRINCIPLES FOR
SCHOOL-AGE CHILDREN

The Library has a societal
responsibility to provide a
nurturing environment for
children.

Play and fun are prominent.

Evidence-based practices, current
pedagogy, community partnerships

— especially those with school board
partners — and ongoing research inform
the highest standards of innovation and
relevancy. Quality outcomes, objectives,
and ongoing evaluation are established.

An intersectional lens is
applied, to better relate
to and affirm all children.
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Our vision and strategic priorities for school-age children are guided by the

following four principles:

1. The Library has a societal responsibility to provide a nurturing environment
for children.

e The Library embraces its role in a child’s “natural protective network”
which “is the principle of child, family, extended family, community,
and Nationhood, contributing to the successful life way of the child.”
(Simard and Blight, 2011, p31)

e Nistawatsiman is a Blackfoot word which means rearing children with
all the traditional teachings of our people, that include compassion,
harmony, trust, respect, honesty, generosity, courage, understanding,
peace, protection, and knowing who your relatives are. (Lindstrom et
al 2016)

2. Play and fun are prominent.
e We practise the principles of child-led play.
e Curiosity and discovery are celebrated. Calgary Public Library fosters

a love for learning.

3. Evidence-based practices, current pedagogy, community partnerships
— especially those with school board partners — and ongoing research
inform the highest standards of innovation and relevancy. Quality
outcomes, objectives, and ongoing evaluation are established.

e Curriculum is augmented; STEAM (Science, Technology, Engineering,
Arts, and Math) subjects and the six Cs guide programming decisions,
in tandem with the patron’s own self-directed, interest-driven learning.

e Foundational reading, writing, and numeracy skills are reinforced.

e Materials, loose parts, technologies, and the Library’s collection are
valued entry points for learning in experiential, hands-on, and open-
ended ways.

e School-age children are guided through inquiry; given opportunities
to reflect on, share about, and co-construct their learning experiences.

e Technology is integrated as a tool for learning, a resource, and a social
connector.
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. An intersectional lens is applied, to better relate to and affirm all children.

Children are viewed holistically. The Library supports balance within
the four quadrants of human existence: physical, emotional, spiritual,
and mental / intellectual (Castellano, 2002).

The Library has a strengths-based approach, which is a philosophy
of practice that draws one away from an emphasis on procedures,
techniques, and knowledge as the keys to change. Instead, it reminds
us that every child has unique strengths and capabilities that will
determine their evolving story as well as define who they are — not
what they're not (their deficiencies). (Resiliency Initiatives, 2011).

The Library aligns its practice with the City of Calgary, particularly in its
aim to offer equitable service to school-age children and their families.
“Equitable’ or 'Equity’ means conditions are adjusted to meet people’s
diverse needs, strengths, and social realities. It requires recognition
that different barriers (often systemic) exist for diverse individuals or
groups.” (City of Calgary Social Wellbeing Policy, 2019, 3.1.7)
School-age children learn through culture, not just about culture.
Indigenous perspectives, worldviews, and ways of knowing are
authentically integrated. Indigenuity, defined as the application of
deep-spatial wisdom held by Indigenous people to solve the practical
problems we face today, is valued (Dr Daniel R Wildcat, 2020).
School-age children see themselves reflected in Library spaces,
programs, and services, and their developmental needs are met.

A child’'s experiences and perspectives form in the context of their
home life. It is necessary for the Library to consider the whole-family

context and support caregivers to better serve children.




THE LIBRARY'S TARGET
AUDIENCES AND THEIR
NEEDS

CALGARY PUBLIC LIBRARY

While children ages five — 12 are the primary participants in Library programs,
services, and spaces for school-age children, to get them there, the Library
must purposefully engage caregivers and educators. Because the school-age
child does not have substantive agency, it is imperative the Library direct its
message and promotionto caregiversand educators. Caregiversand educators
are the bridge to the child. “Caregivers” are parents, but also grandparents,
relatives, and other caring adults, such as from a community agency or a
nanny. “Educators” are the child’s classroom teacher, but also those who
dedicate their careers to a child’s learning: for example, Learning Commons
and classroom assistants, schoollibrarians, principals, administrators, aftercare
and out-of-school providers, community partner organizations, and pre-
service teachers. The educator as professional, distinct from their role as a
child’s advocate and influencer, is a lifelong learner who seeks the Library’s
resources and support, particularly within their professional practice, and are

a discrete target audience.

Caregivers As Supports to Children

The caregivers of school-age children visiting the Library have needs for their
children that differ from their own needs. Thus, it is important to understand
how these needs intersect or may diverge. The Library must work to educate
caregivers about the important role the Library ought to play in their child’s
school and developmental journey. Caregivers make decisions about their
child’s time after school, on weekends, and in the summer months. Many
caregivers engage the Library to support their child, when struggling in
school or with reading. They may need extra support in English language
learning or numeracy or may wonder what to do with a confident reader who
is bored by the choices at home and school. School-age children sometimes
attend programs against their will, having been registered by a well-meaning
caregiver, and other times stumble upon programs while at the Library with
their family or visiting on their own. The Library frequently serves families
with children spanning different ages, where a caregiver’s attention is pulled
in multiple directions during a Library visit. Families where siblings, teens,
and elderly guardians are caregivers are a sub-set of “caregiver” with unique
needs. The Library should be flexible, adaptable, and responsive to caregivers

in all their iterations.
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Family literacy focuses on improving the reading and writing skills of the
entire family, irrespective of age or ability. By reading to children and regularly
engaging in fun literacy activities, caregivers model literacy and hone their
own skills. Family literacy activities strengthen relationship amongst family
members which, in turn, encourages lifelong learning. “Without adult support
and a strong foundation at home, a child is less likely to read fluently and to be
successful and engaged in school” (ABC Life Literacy Canada). A 2025 study
by NielsonlQ found that even though reading aloud to children is a proven
way to boost their enjoyment of reading, the number of parents reading aloud
to children is at a historic low. “The data revealed that many parents don't
find enjoyment in reading to their children, with only 40% of parents saying it
is ‘fun for me’. Children who are read to daily are almost three times as likely
to choose to read independently compared to children who are only read to

weekly at home. It's never too late to start, or resume, reading with children.”

Since the Library primarily promotes its programs through the website
and social media, digital literacy and inequity can be a barrier to caregiver
engagement. Caregivers that are less engaged may be unaware of what the
Library can offer their child, or, perhaps, view free programming as less quality
than programs charging fees. Some may be hesitant about libraries as an
institution and may have little experience of them from their own childhood.
Intergenerational trauma negatively impacts literacy. Acknowledging that
previous negative experiences with libraries or with government agencies (of
which public libraries are often associated) may contribute to apprehension
about visiting Calgary Public Library is very important. The lack of a public
library presence in First Nations communities (prior to provincial government
changes in 2016 when non-resident fees for people living on-reserve and
on-settlement were eliminated) made the Library seem foreign and likely
unwelcoming to Indigenous families (Alberta Government, Public Library
Services, 2018). The Library’s continued commitment to truth, reconciliation,
and decolonizing the Library by working with Indigenous communities aims to

positively impact the Library’s relationship with these families going forward.

The Library must be culturally informed and responsive, continuously

working to understand and value traditional parenting practices of Indigenous
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communities and immigrant cultures. In an extensive cross-United States
study, caregivers from countries and communities where income inequality
is great adopt a more intensive and controlling style of parenting than do
parents in countries where income gaps are smaller (Doepke & Zilibotti, 2019).
Newcomer families may hold high academic expectations for their children
and assume that the Library will practise the same rigor and traditional
practices as their schooling. Caregivers must feel safe and welcomed and
be provided with opportunities for support. Therefore, it is designed to be

universally appealing, inclusive, respectful, and accessible.

Indigenous scholars underscore that children are “bringers of light” (Cajete,
2000, p. 96), with "status, responsibility, and respect” (Red Horse, 1997, p.
246); and that their presence sustains the community and creates new roles
and relationships within and between generations (Ullrich, 2019). Western
perspectives on child development often portray intergenerational learning in
Indigenous communities as a direct relay of information from the caregiver,
Knowledge Keeper, or the Elder to the child, but largely overlooking the
importance of the lessons that adults and Elders learn from children and
the ways in which lessons foster connectedness (Waters et al., 2024). The
traditional Indigenous parenting approach of providing autonomy to children
and the reciprocity of the caregiver-child relationship (Cheah & Chirkov, 2008)
can be inspirational for the Library, particularly in aiming to foster self-efficacy
and placemaking; to create a feeling of belonging and recognition as part of

the Library and public space.

Educators as Supports to Children

For some children, the first exposure they have to the Library is through school.
Teachers and administrators support a child’s learning while also supporting
the child’s caregivers in doing the same. Educators are regularly asked by
caregivers to share ways to support children outside of the classroom and
therefore need to be kept informed of Library programs and services. Many
schools lack resources that the Library can provide. Through their partnerships
with the Library, school boards have demonstrated how valuable they feel the
Library is to their students. Teachers and administrators wish to supplement

curriculum with the expertise and real-world examples the Library provides.
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Limited resources and travelling to libraries by school bus is not always feasible,
especially for schools in First Nations communities. Outreach programs are
valued, as is the Library’s no-charge policy. Schools also expect that parents
will support their school-age child’s education outside of school, yet many
parents cannot meet that expectation. This problem leaves an interesting gap,
and an opportunity, the Library can fill. Indeed, the Library's relationship with
out-of-school care providers (such as before-and-after care facilities and
community partner organizations like the YMCA, Calgary Afterschool, and the

Boys and Girls Club) is critical to sharing support and resources.

Educators as Professionals

After the school day ends, educators have little involvement in the lives of the
children they teach, but as professionals they seek affordable, enjoyable, and
accessible professional learning opportunities outside of work. An opportunity
to share knowledge with the Library and their peers is welcomed, as is
networking. Educators must feel valued for their considerable contributions
to learning in Calgary and ought to be applauded and thanked for connecting
families to the Library. Moving beyond the view of educators as another
ordinary, adult patron, the Library would do well to recognize and celebrate
educators’ vital roles as the Library’'s advocates and experts. In 2025, there
were 43,500 members of the Alberta Teachers’ Association, the professional
association that represents all teachers and teacher administrators in all
schools in Alberta’s public, separate, and francophone school divisions, and
represents teachers in some charter and private schools. We know educators
are a large group and can serve as bridge to Calgary families and children who
otherwise may not connect to the Library. The education profession is under
a lot of pressure; and educators are compelled to increasingly rely on the free

programs and services of the Library.




MEETING THE NEEDS OF
AUDIENCES THROUGH
SPACES, COLLECTION,

PROGRAMS, AND
SERVICES
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Spaces

Inspired by the success of the Library’s Early Learning Centres and modeled
after Learning Commons, which replaced traditional school libraries (Faber,
2012), the Questionarium is the dynamic, play-based learning space in the
Children’s Library, designed to entice school-age children ages six — 12
years old (with an emphasis on the older child, ages eight — ten) to wonder,

experiment, discover, and create.

A Learning Commons is a whole school approach to building a participatory
learning community. It is a common or shared space that is both physical
and virtual. It is designed to move children beyond mere research, practice,
and group work to a greater level of engagement through exploration,
experimentation, and collaboration. This space transforms teaching
and learning by inviting staff, caregivers, and children to co-create
knowledge. Inquiry, project / problem-based learning experiences are
designed as catalysts for intellectual engagement with information, ideas,
thinking, and dialogue. Reading thrives, learning literacies and technology
competencies evolve, and critical thinking, creativity, innovation, and
playing to learn are nourished. Everyone is a learner; everyone is a teacher
working collaboratively toward excellence. A Learning Commons is about
changing school culture and transforming the way teaching and learning
occur (Canadian School Libraries, 2018).

A “participatory learning community” begins with hands-on curriculum-
connected activities, Library and externally presented programs and
demonstrations, attractive collections, and facilitation and engagement by
staff with support from volunteers. Children may engage independently or
collaboratively, including with caregivers, educators, peers, and staff. The
Questionarium is heavily used after school, on weekends, and during the
Ultimate Summer Challenge, and is busy during the week with visiting school,
homeschool, and recreation groups.

Each Questionarium contains mobile, modular, adaptive, interactive “zones”
— a term, which although less common than “stations” in a school's learning
commons, is less static and does not imply a reliance on furniture. The
Questionarium can support multiple disciplines, forms of play (independent
or collaborative), and curricular areas. A variety of zones can be combined or

reduced, depending on the size of each Library location.




RETREAT

The Questionarium provides opportunity for quiet
reflection, introspection, and rest.
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Collections and Digital Resources

Collections at Calgary Public Library are patron-centred and support play,
learning, and growth. Both physical and digital collections are the pillars which
underpin foundational reading, writing, and numeracy. Collections support
inquiry-based learning and are developed to enrich curriculum and support
school success, and span a range of subjects, formats, languages, and reading
levels appropriate for children ages five — 12. Collections must be current,
relevant, and approachable, and must include both new and classic titles.
Child-centred curated collections encourage reading and exploration, are
inclusive, and reflect the wide range of childhood experience. Digital resources
recognize that school-age children inhabit a rich and complex online world.
At the Library, collections for school-age children are developed to foster
inclusion, reconciliation, and connection. Juvenile collections support early

literacy, learning, and empowerment.

Print Collections

Print collections are also designed to meet the reading and
developmental needs of children. The core print collections for
school-age children are curated theme books, picture books, easy
readers, juvenile fiction, and juvenile nonfiction. Books in the Juvenile
Collection have appealing characters, plots, and topics motivating

children to read.

Curated Collections

Child-centred curated collections encourage reading and exploration,
areinclusive, andreflectthe widerange of childhood experience. These
collections are displayed in prominent locations at community
libraries; books are displayed face forward. Shelving is designed with
children in mind. These collections introduce children to new formats
and subjects and enjoy high usage. The Juvenile Nonfiction Theme
Collections include the categories Facts, Tales, Science, Animals, Make
It, and Our World. The "Orange Box"” Paperback curated collection
contains six child-focused themes reflecting childhood experiences
and interests: Um...Awkward, Building Worlds, Bam Pow Gotchal,
Creatures Great and Small, Magic and Creepiness, and Space and Star
Stuff.




LEARN TO READ
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Picture Books

Picture books (referred to internally as Z books) are suited to all stages
of childhood and are also enjoyed by adults. Many children have their
first reading experience with picture books. In early grades, picture
books are used for story time. Picture books cover a range of subject
areas and reading levels. Picture books include books without words,

classic tales, and classic reading series.

Learn to Read Collection

Calgary Public Library exposes children to rich and diverse books and
is committed to foundational literacy that includes programs and
services supporting how to read the books. Introduced in 2023, Learn
to Read is a curated collection that reimagines patron discovery of
easy readers, in turn supporting development and mastery of reading
skills.

The Learn to Read Collection comprises the Library’'s Easy Readers or
Levelled Readers (also referred to internally as the beginning reader
collection or the X books collection) and decodable book series. X
books are initially categorized into reading levels by the publisher, to
varying degrees and criteria, and then categorized again by the Library
as one, two, or three stars. Children enjoy X books because they are
character- and interest-driven stories, often taken from popular culture,
and for their non-fiction themes. X books are valuable because they
help children learn to love to read and to practise reading. Recently, X
Books and other levelled readers were removed from schools as a tool

to teach reading and have been replaced by decodable books.

Decodable books teach children to read. They are designed to
provide opportunities for emergent readers to apply phonological
skills progressively because texts are composed of varying degrees
of decodable words based on the systematic progression of taught
skills (Cheatham & Allor, 2012; Buckingham, 2018). Decodable books
are grounded in reading science and are recommended by Alberta

Education as a preferred format for learning to read. Decodable
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books were implemented in classrooms in 2023, to replace the use of
levelled readers. Additionally, decodable books are proven to support
learning to read for dyslexic children. Decodable books located in
the Library's Learn to Read collection help emergent readers practise
word recognition skills they learn in school. In 2024, “decodable” was

included as a new subject heading in the Library’s catalogue.

Front-facing shelving and cover stickers in the Learn to Read
collection enhances discoverability and shelving efficiency. Staff sort
books into three levels based upon an internal criteria pertaining to
beginner, intermediate, and advanced reading levels, as well as series
and content. The sticker on the book cover also corresponds to the

shelf name.

Decodable eBooks and eReading technology, such as read-aloud
print books with built-in audio and speakers, show “real promise” in
assisting young children to learn to read (Biancarosa & Griffiths 2012).
In one study, for example, eBooks improved phonemic awareness and
print-concept awareness among preschoolers — especially those with
learning disabilities (Shamir & Schlafer 2011). Another study (Korat & Or
2010), showed a net positive for parents and the way they interact with
their children when reading eBooks together, thereby validating digital

resources as a resource for family literacy.

Juvenile Fiction

Juvenile fiction meets the reading needs of children five — 12 years
of age and ought be used alongside the Learn to Read collection to
help emergent readers develop language comprehension skills, i.e.
vocabulary, background knowledge, and syntax. This fiction collection
includes a range of materials from beginning chapter books for new
readers to complex works of fiction. Graphic novels are included in the

juvenile fiction collection.

Juvenile Non-fiction

Non-fiction books are information books. Juvenile non-fiction
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captures the interests of children ages five — 12 years, encompassing
a full range of topics. The text and images range from simple to
more complex. The collection includes books that will assist a child
through developmental stages and key life events. Similar to the digital
collection, the non-fiction books enrich curriculum and support
school success.

The Juvenile Collection includes other books resources such as world
language books (especially those that support the home languages of
Calgary families) and seasonal collections. School-age children have
access to the full Library book collection with their parent’'s guidance
and multilingual learners are always encouraged to read in their home
language.

Seasonal collections are a curated themed collection of children’s
books about celebrations that change through the year to reflect
topics suitable to the current month. Seasonal collections broaden the
Library's tradition of holiday book displays by including a wider variety
of seasonal experiences which recognize the diversity of celebrations
in Calgary.
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Digital Collections

Caregivers and educators have special value and an active role as digital
mentors, helping children live meaningful lives, online and off (Samuel, 2015).
The eResources of public libraries are safe, authoritative, and accessible online
ecosystems for discovering and exploring content, developing proficiency
in motor coordination, practising logic and thinking, and honing online
navigation and other behaviours. The suite of digital resources licensed by the
Library for school-age children optimizes current visual and audio capability as
well as traditional print interfaces, providing an engaging and navigable fit for
school-age children. Selected eResources are firmly grounded in the Library's
guiding principles for school-age learning including experiential, hands-on
explorations, offering sites such as National Geographic Kids and World Book
Kids. Bookflix, TumbleBook Library, and Early World of Learning, featuring
read-aloud components and interactivity to reinforce foundational reading,
writing and numeracy skills, SOLARO and brainfuse offer enhancement and
augmentation of Alberta Education curriculum, including test practice and

live tutoring.

Remote access to the Library's digital content, at home, 24/7, at their
convenience supports children who have home computers and internet, or
who use a computer at a Library. eResources are a convenient tool to access
technology at the child’'s own pace and comfort, reinforcing the Library as a
safe, welcoming, engaged supporter. The Library’s digital content provides
real-world examples and reinforces the value of technology skills, shared
by educators. Partnerships with Calgary school boards have led to projects
of mutual benefit and learning. A three-way shared licence for TumbleBook
Library removes the cost-barrier for individual schools and opens access
for children to use Library eResources at school. The Library manages
technologies, including creating the federated search tool Study Buddy,
to assist school-age children, educators, and caregivers in inquiry-based
learning, whether inspired by curiosity or curriculum and providing research
support to school assignments. The OverDrive and Libby collections provide
children and educators with an opportunity to borrow high quality eBooks
in various languages allowing access to features like class sets and special

education modifications.




Programs and Services

Library programs and services for a school-age child can be categorized into six main strategic areas:

School
Readiness

Out of
School
Hours

School
Groups and
Teacher
Professional
Learning
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School Readiness

Preschoolers’ executive function, or self-regulation, correlates with their early
literacy, vocabulary, and math skills and helps them transition to the more
structured environment of school. Research reveals that children who have
good self-regulation skills are more likely to do better in reading and math
achievement in elementary school (Blair and Razza, 2007). In 2011, one in four
Calgary children were not “ready to learn” in Grade 1 on at least one of five
dimensions measured by the Early Development Instrument or EDI (Cooper,
Merrill, 2013). Ages of four — six are an important transitional time as children
navigate great developmental shifts enroute to becoming independent
learners and readers. Calgary Public Library is committed to preparing pre-

kindergarten children for a positive start to their school journey.

Although optional in Alberta, in Calgary, approximately 13,000 children enter
Kindergarten each fall. This pivotal year may be when children get their first
Library card independent from their parents; the pride of "being a student”
cannot be underestimated. Fostering a relationship with the public library
at this crucial stage increases the likelihood of a child becoming a lifelong
Library user and demonstrates to caregivers the support the public library will
provide to school readiness. Outreach to schools and in-Library programs for
children and their caregivers as well as school readiness resources, school
board and community collaboration, and targeted collections, give caregivers
the strategies and support necessary for a child’s social-emotional wellness

(particularly self-regulation), early literacy, numeracy, and play.

Foundational Reading, Writing, and Numeracy

The Library both complements and differs from the work of schools. The
Library fosters a love for literacy and numeracy through play and pleasurable
experiences with books, story, and language. Children have more choices and
autonomy at the Library than at school and have unlimited access to high-
quality materials. The Library is a place to further their inquiries and learning
from school and can address gaps to increase learning success by supporting
caregivers in their child’'s reading journey and complementing the work of

educators by augmenting curriculum.
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Individuals with stronger literacy skills have been shown to have higherincome,
better health, greater social and civic engagement, lifelong access to learning,
and less negative involvement with the justice system. Possessing adequate
literacy skills means being able to understand, evaluate, use, and engage with
written texts. It also means being able to participate in society, develop your
knowledge and potential, and achieve one'’s goals. The pandemic highlighted
the impact of intergenerational poverty and marginalization that contribute to

low levels of literacy in Calgary, and also worldwide.

“The news is not good,” said Peggy Carr, the commissioner of the USA National
Center for Education Statistics, adding: “We are not seeing the progress we
need to regain the ground our students lost during the pandemic, and when
we are seeing signs of recovery, they're mostly in math, and largely driven by
high-performing students. Low-performing students are struggling, especially
in reading” (Education Week, 2025).

University of Alberta’s Dr. George Georgiou has been measuring the reading
performance of Alberta students since 2008. When he tested K — 3 students
in the fall of 2020, he found their literacy skills, on average, to be eight months
to a year below grade level, stating that “remote learning and a lack of direct
intervention for the struggling readers had taken a negative toll” (McMaster,
2023). The Calgary Boad of Education identifies 26% of students in grades
1 — 4 as being “at risk” for literacy development (AERR, 2022-2023). Children
most at risk are those with multiple barriers including being newcomers,
ELL learners, Indigenous children, children living in poverty, and those with

learning or attention disorders or deficits.

Children from historically marginalized communities may not have
experienced formal childcare, lessons, camps, or tutoring; they likely have
fewer books in the home and have less access to technology. They may also
attend an Equity Factor school with less parent council support and, therefore,
less discretionary spending. “For schools in very affluent communities, the
learning losses are less than in areas where the schools serve mostly lower
socioeconomic status families, or families that have many children who are

English Language Learners or immigrants” (Dr G Georgiou, 2021).
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In Calgary, 25% of public-school students are an English as an additional
language learner. In 2023, the Calgary Board of Education’s student population
increased by 7,029 students between September 2022 and September 2023,
an unprecedented enrolment increase year-over-year of 5.4%. While illiteracy
isa problemin any language, learning English adds another layer of complexity
to learning to read in Calgary schools. Existing literacy interventions at school
and in the community target the bottom 30% of readers, those with the most
severe challenges. However, for these families, cost, location, and availability

are substantial.

These often-insurmountable barriers leave a large contingent of children who
do not need serious intervention but are not skilled readers, who require more
practice and 1:1 support to succeed. These children are more likely to remain
in the “missing middle” as they age. Scholastic (2017) has identified a “decline
by nine” — the percentage of children who report reading books for fun (five
to seven days a week) drops from 57% to 35% between the ages of eight and
10. The decline by nine occurs at the pivotal point in a reader’s development

when they should be moving from learning to read to reading to learn.

Reading has two basic components: word recognition (decoding) and
language comprehension. This concept is widely accepted throughout the
science of reading and is the basis for Alberta’s English Language Elementary
school curriculum as implemented in 2024. The second component,
“language comprehension,” expects learners to read widely from texts that
they want to read, building their background knowledge and vocabularies
while developing morally, emotionally, and intellectually (lvey & Johnston,
2013). The Library excels in providing this opportunity. In the context of
the Library’s commitment to foundational learning, “foundational” refers to
supporting people in learning the word recognition components. For the
Library to achieve meaningful foundational reading, writing, and numeracy
outcomes, it is necessary to focus on the print and text literacy needs of
populations whom we are already well-positioned to serve, and who may
have little or no community supports. The Library has opportunities for
growth in foundational literacy, this being the focus of a multi-year project

commencing in 2024.
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Out-of-School Hours

School-age children visit our libraries after school in search of a welcoming
space where they can play with peers, work on school assignments, and safely
and productively occupy their time. Calgary children enjoy up to 67 hours of
discretionary time per week (Ferguson, 2017). Afterschool programs leverage
the critical hours between the time school ends and caregivers return home
from work. Such programs provide children, especially those who don't have
access to other activities, with exciting, engaging experiences that help them
learn academic, social, and professional skills. In less affluent communities,
middle years children between ages nine — 14, who are no longer required to
be in care after school, may no longer be involved in afterschool programs
or activities. Rather, they are more likely to be home alone or be caring for
younger siblings while parents work and commute. They may have less time,
or less physical space, for studying and for doing schoolwork and are less likely
to have homework help from an adult with comparatively higher education
and literacy than they have. Children in quality out of school programs (which
also include PD days, and spring, fall, and winter break) are more likely to
come to school and stay in school, more likely to hand in their work and get
better grades. Library spaces and programs play an important role in engaging
older school-age children during a vulnerable time. The Library’'s out-of-
school programs have the ability and flexibility to be creative and provide
individualized learning. Out-of-school activities are programs that children
want to attend. The best Library out-of-school programs work closely with
schools and community partners to provide activities that enhance and

complement, but do not replicate, the school day.
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Summer Learning

The Ultimate Summer Challenge (referred to internally as “USC") is an
integration of a variety of formats that challenge Calgarians to read every
day in July and August. The Ultimate Summer Challenge includes hands-
on, pop-up activities, community outreach, programs, book displays and
activity stations, external presentations and performances, reading tracking
digitally or on paper, and online challenges. The Ultimate Summer Challenge
capitalizes on the magic of summer, to help kids discover new things, pursue a
passion more deeply, and be delighted by the energetic activity that has taken
over their local Library. This program is rooted in inquiry, supports curricular
connections and the integration of experiences for school-age children in
three key areas of impact: supporting school readiness, reducing the effects

of “summer slide,” and fostering social-emotional growth.

School Groups and Teacher Professional Learning

The Library has an opportunity to invite classes to its locations to participate
in school programs that augment curriculum and demonstrate the role of
the public library in their academic and social life. Children who do not visit
the Library with their family may still be introduced as part of a school group
visit. Outreach programs are a welcome opportunity to have a Library staff
member at school, without having to pay for a school bus and coordinate
permission forms to bring classes to the Library. In virtual school programs,
the Library beams experts, Library staff, Knowledge Keepers, artists, and
authors into classrooms at a scale previously unfathomable (that is before
the widespread normalization of live, online programs during the Covid-19
pandemic). Educators also have online opportunities to obtain information
and book programs, as well as request a virtual meeting with the School
Support Librarian, download Learning Resource Packs with curriculum-
connected lesson plans and the Library's video content, and sign-up for a

monthly Educator eNewsletter, all through the Educator webpage.

In part because of its longstanding formal partnerships with the Calgary Board
of Education and the Calgary Catholic School Board, Calgary Public Library
engages educators beyond our webpage. There are over 38,000 educators

working in primary and secondary education in Calgary (data calculated
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from 2022, Alberta Sector Profile). Educators are a bridge to Calgary families
and kids who otherwise may not connect to the Library. They are important
Library allies and use the public library for their professional practice. Calgary
Public Library partners with the Calgary City Teachers’ Convention, hosting
workshops and facilitating sessions at Central Library. Many educators rely
on the free programs and services of the Library. The Library has an ongoing
opportunity to build new relationships with educators and thank those who
are Library users and advocates for their students.

Digital, Visual, and Media Literacy

When used intentionally and appropriately, technology and interactive media
are effective tools to support learning and development. “Screen time” refers
to time spent with any screen, including smart phones, tablets, television, video
games, computers, or wearable technology. The family media environment
has been transformed by Covid-19. Many researchers now reject the term
“screen time” altogether.

Given the many and diverse activities involving screens, it is increasingly clear
that what children are doing with screens is much more important than how
much time they spend using a screen device. In a position statement
published in 2023, the Canadian Pediatrics Association acknowledged that
counting screen time minutes is an outdated approach in a post-pandemic
world (Ponti, M. 2023).

Digital media habits for children are evolving. In a 2021 study, preteens
spent five hours and 33 minutes on screens compared with four hours and
44 minutes in 2019. Among the younger age range (ages 0 — 9), screen time
remains steady at about 2.5 hours per day, but there has been a shift in how
time on screens is being used. Gaming time has surged 65% in four years, and
traditional TV viewing has declined, while short-form video platforms like
TikTok and YouTube are on the rise, underscoring the increasingly complex
media environment parents must navigate in their children’s early years. In
both age groups, boys are on screens more than girls. (Racialized) children
use them more than white children, and children from lower-income
households are spending nearly twice as much time with screens as those
from higher-income households; 3:48 versus 1:52 hours daily (Common
Sense Media, 2025).
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Screens themselves are not inherently bad, but excessive access, particularly
unmonitored browsing engaged in by children under the age of eight will
displace activities key to healthy child development: physical activity, sleep,
self-reqgulation, focus, language acquisition, critical thinking and discernment,
and adversely impact academic achievement including reading. Cell phone
use in Alberta classrooms was banned in 2024. While 75% to 80% of parents
express concerns about screen and social media’s impact, three-quarters
also recognize the potential for learning and connection. Parents of young
children face the dual challenge of navigating screen media use and preserving
fundamental childhood experiences, including daily reading (which has
declined from 64% to 52% among five- to eight-year-olds since 2017), despite

overall screen time remaining steady (Common Sense Media, 2025).

A groundbreaking 2018 study by Horowitz-Kraus confirmed what many
caregivers, doctors, and educators were noticing; its title says it all: “Brain
connectivity in children is increased by the time they spend reading books
and decreased by the length of exposure to screen-based media.” Following
Horowitz-Kraus' findings, a longitudinal study published just prior to the
pandemic found that excessive screen time led to emotional dysregulation
and negatively affected mathematics and literacy outcomes in school-age
students (Cerniglia, 2021), similarly, navigating the tension between balancing
technology's risks with its benefits is a challenge and an opportunity for the

Library.

In the current post-pandemic culture and digital world, how do we help
children become literate? The Library has an opportunity to consider
technological advancements in the same way that it now considers books,
play, and storytelling — as a tool to help children understand and make
meaning from what they consume. A future approach might be a cross-
departmental approach to digital literacy that balances technology access
with the historical perspective of patrons; for example, wanting the Library’s

children’s spaces free of screens.

Attention to digital citizenship, including digital and media literacy, as well as

issues of digital equity are essential. Renowned researcher and curriculum
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developer, Dr Faith Rogow, the founding President of the National Association
for Media Literacy Education, says this: "We may be able to keep kids away
from screens or certain aspects on screens like certain social media sites,
but we can't keep them away from their culture and we certainly can't make
education about telling them their culture is somehow bad. Because children
and adolescents can have many kinds of interactions with technology, rather
than setting a guideline for specific time limits on digital media use, evidence
suggests considering the quality of interactions with digital media and not just
the quantity or amount of time ... . When we shift the paradigm from safety to
education, we open design to activities and interactions that provide children
with the full benefits of being literate. In a digital world, those benefits cannot
be achieved without allowing children to engage with technology” (Rogow,
2024).




APPENDIX A: DEVELOPMENT OF SCHOOL-AGE CHILDREN

Physical Development

Fine and Gross Motor Skills: The middle years are a time of great physical growth particularly in the preteen
years, but motor skills vary significantly among individuals. Fine motor skills become more adept as evidenced
by more complex artmaking and writing. School-age children work to develop hand-eye coordination and
eventually master the ability for each hand to function independently of the other, which explains their
proficiency in video games, crafting, and fidget toys. School-age children take pride in developing expertise
and are easily consumed by engaging tasks such as building, drawing, or reading. They start to develop

“obsessions.”

Older school-age children can extend their knowledge to new situations, shifting their attention to relations
— to the connections things share and not just how they look (Michnick Golinkoff and Hirsch-Pasek, p138).
As children grow older, they become increasingly able and motivated to plan, and ever further ahead. This
is the drive that leads self-directed learners to think about goals big and small, and to deliberately seek out
the knowledge and practice needed to achieve those goals. Research by cognitive scientists has shown that
children who have ample free time to play and explore on their own and with other children, independent of
adults, develop this capacity more fully than do children who spend more time in adult-structured activities.
(Barker, J., 2014)

Healthy risk-taking: An environment where emotions are not involved, but analytical decision-making is,
helps school-age children engage in new behaviours and learn new skills while preparing them for assessing
risk as they age. Video and tabletop games, theatre, outdoor exploration, building and making, free play, and

sports are all opportunities for healthy risks for the school-age child.

Part of gaining independence is gaining courage — courage to face the challenges and deal with the
emergencies that are part of every life. In their play groups, away from adults, children everywhere play in ways
that adults might see as dangerous and might prevent ... . Children imagine themselves dealing with trolls,
witches, dragons, wolves, and other kinds of predators and murderers. In all such play, children are learning
how to manage fear, a crucial skill in the face of the real-life dangers that confront everyone at some points
in their lives. In play amongst themselves, children create their own activities and solve their own problems
rather than rely on a powerful authority figure to do these for them. This is one of the great values of playing
away from adults. In such play, they must, as it were, be the adults, precisely because there are no adults
present (Gray, P. 2017).
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Cognitive Development

Executive function: The developing brain of the school-age child means that there is a gradual increase
toward inquiry, investigation, logical thinking, self-regulation, and problem solving. Executive functions such
as critical thinking (looking beyond what is literally said or written) and emotional control are established by
age ten, but impulse control is not fully realized until early adulthood. Michnick Golinkoff and Hirsch-Pasek
(2016) assert that teaching children how to regulate their own behaviour may be even more important than

teaching academic skills (p 138).

Autonomy: Children in the middle years are moving past developing foundational skills and are learning how
they learn. As such, they are less able to distinguish between their desire to be good at something and their
actual competence; they tend to have an inflated sense of their ability (Ontario Ministry of Child and Youth
Services, 2017, p27). Adults can support by encouraging autonomy and self-efficacy (the belief in the ability to
achieve one's goals) rather than self-esteem, especially if self-esteem is based on unrealistic feedback about
ability. Setting high but realistic challenges and supporting children through the process can encourage
confidence, mastery, resilience, and grit (Duckworth, 2016). The school-age child is eager to give reasons
and explain choices, compare what they hear to their own knowledge and perspectives, and to decide what
is true and isn't true. This explains the interest in non-fiction, such as Ripley’s Believe It or Not! Sharing ideas

with peers help language skills improve even further.

Academics: The ability to construct complex sentences begins at age nine or ten. They have an appreciation
for jokes and word play and can use comparative and descriptive words and the passive voice. School-age
children are expected to move from learning to read to reading to learn and begin to understand nuance
in language. Phonetic awareness and other structured literacy skills are a curriculum focus in Kindergarten
through to Grade 3, after which research shows that 75% of children who do not overcome reading difficulties
by the end of Grade 3, do not overcome them at all. (Dr Georgiou, 2021) To identify literacy challenges early,

Alberta Education is implementing screening programs in Kindergarten to Grade 3 beginning in January 2025.

While the Alberta English Language Arts and Literature curriculum continues to support word recognition
skills and decoding throughout grade levels, higher level reading skills are emphasized in upper elementary.
By Grade 4, it is expected that most children can derive meaning from words that they are unfamiliar with by
analyzing component parts. Writing for school-age children can be complex and creative. Low literacy and

reading challenges became very apparent if not already recognized at an earlier stage.

As they age, children begin to act based on what they perceive will gain them a reward for doing the right
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thing or will gain them social approval. They begin to understand the methodology behind school and what
is expected, which can sometimes squash their natural curiosity and desire for play. For example, children
who struggle with reading and writing in school, often show competence in this area outside of school
(Knobel, 2001). School-age children can quickly develop a fixed mindset, especially about their own abilities.
Caring adults play an important role in fostering a growth mindset (Dweck, 2016), such as through modeling

experimentation, perseverance, and failure.

Neurodiversity: Autism Spectrum Disorder, Attention Deficit Disorder, mental health issues, and learning
disabilities that can affect learning first emerge and are typically diagnosed before the age of 14. Kutcher
et al. (2009) state that “approximately 15 to 20% of Canadian children and adolescents suffer from some
form of mental disorder.” Additionally, 750,000 school-aged children (one in five in the average classroom)
have dyslexia, a learning disability that affects print and text literacy. In the classroom, the Alberta Teachers’
Association stated in 2024 that 53% of teachers reported “"having requested specialized assessments (such as
speech therapy, occupational therapy, or psycho-educational evaluations) for their students this school year.
However, more than half (56%) of teachers anticipate that their requests will not be fulfilled by the end of the

school year, thus rendering them ineffective.”

Cultural Development

Identity (Gender and Race): School-age children are increasingly able to examine themselves inwardly. Their
identities as individuals, community members, and learners start to form, and they become conscious of
differences among peers. They are not only becoming aware of what others may be thinking, but also of
stereotypes, particularly related to gender, race, and economic status, and of bias toward them and others,

including their caregivers and family members.

Gender identity first emerges in early childhood and research suggests that some children may recognize a
degree of mismatch between their gender identity and their assigned sex as early as age two — three years
(Reilly, 2019). By age six — seven years, children begin to appreciate gender as an identity independent of
external features. They may start to reduce outward or stereotypical expressions of gender (caregivers will
notice less of an obsession with superheroes or princesses), though they often continue to show affinity
for same-gender peers and gender-typed toys and clothing through middle childhood. Like their cisgender
peers, school-age gender-diverse children can have a strong sense of gender identity and a preference for
peers of the gender with which they identify, along with the objects and activities that are important to their
peer group (Canadian Paediatric Society, 2023).
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A 2025 UK study declared a crisis in boys reading for pleasure with data showing only 12% of 12- to 13-year-
old boys read for fun. Not because of their sex at birth or because of neurology, the reading habits of boys
differ from girls because of patriarchal views. For example, NeilsonlQ BookData's research also highlighted
that infant and toddler boys and girls are treated differently by their caregivers and educators, with only
29% of baby boys read to “every day / nearly every day” compared to 44% of baby girls in the same age
group (NeilsonlQ BookData, 2024). With the direct correlation between early literacy and reading later in life,

it is important to acknowledge the effects of the patriarchal system of which we learn, teach, and play.

Culture: Cultural connections support the development of personal knowledge, identity, and social skills.
Indigenous and Newcomer children in the middle years develop competencies in the cultural practices of
two or more cultures and worldviews (Ontario Ministry of Child and Youth Services, 2016) and may experience
effects of intergenerational trauma. Newcomer children also often carry the responsibility of acting as
translator in the family as their English language and literacy skills learned in school sometimes surpass
their parents’ abilities. For all school-age children, play and other forms of symbolic representation, such
as artmaking and dance, are essential forms of communication. Between six and ten years of age, children
start to produce narratives that express the character's mental states, feelings, and thoughts (McKeough,
1992, p172). Guided play and open-ended activities at the Library give children the time and space to do the
complex work of play. In Library programs, services, and spaces free play, building, making, and storytelling
bridge the communication gap for school-age children who have not yet fully learned how to express their
feelings.

Social Emotional Development

Bullying: School-age children can recognize different viewpoints but have difficulty separating their own
perspective from that of another. Teasing is prominent and bullying, especially cyber bullying, is increasingly
common. Twenty-five percent of children in grades 4 to 6 have been bullied (Craig &. Pepler,1997) and
25% of Canadian kids between 12 — 15 have witnessed cyberbullying (Ipsos Reid, 2012). The multifaceted
nature of harassment and bullying must also be understood within an intersectional framework. In the 2021
study, Every Class In Every School, the first national survey on homophobia, biphobia, and transphobia in
Canadian schools, almost two thirds (64%) of 2SLGBTQ+ students and 61% of students with 2SLGBTQ+
parents reported that they feel unsafe at school. Many racialized students reported being targeted due to

their racialized identity as well as their sexual and / or gender identities.

Influence: While family, educators, and community mentors are still the primary influence, peer groups and
pop culture have growing impact, particularly in the preteen stage. Caregivers start to move away from

making all the decisions, as they did in early childhood, to becoming a “gardener,” helping their child to
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navigate their own curiosities and discoveries, helping them to “weed” through the many outside influences
they increasingly face, all while still “fertilizing good ideas” such as helping to determine conclusions and
consequences (Payne, 2015). As they move into their preteen years, their communications with one another
have ever more to do with the emotions and struggles they experience. They can be honest with their friends,
because their friends are not going to overreact and try to assume control, the way that their parents or other
adults might. The school-age years are the perfect time to introduce discussions of inequality and injustice;
empowering children to advocate for themselves and others, which lead to active citizenship and global
responsibility in the teen years and beyond. Opportunities to share their ideas and feedback at the Library can

help children feel a sense of belonging in our libraries.

Communication Development

Media: Today's childrenare accustomed to theimmediate and social nature of informationand communication,
however, developmentally, school-age children cannot multi-task well. They learn and remember best by
focusing on one thing at a time. Preteens commonly engage in various online activities, including playing
online interactive games, sending and receiving emails, and using social media. Notably, social media
has emerged as a central platform for socializing and communication among “digital natives” — the first
generation to be raised entirely within the internet and social media landscape (Turner, 2015). Four evidence-
based principles— minimizing, mitigating, mindfully using, and modelling healthy use of digital media — can

be used to guide children’s experience with a rapidly changing media landscape. (Ponti, 2021)

Body Language and Trusted Adults: Children in the middle years join sports teams, after-school clubs and
other social groups outside their family home. They look for safe opportunities to practise independence and
for greater levels of responsibility. They are expected to regulate behaviour and to adhere to situational norms.
School-age children may be seen unaccompanied in our libraries. They become better at remembering
unfamiliar faces, such as those of various Library staff, and are increasingly sensitive to expressions of anger
or sadness. Ambiguous expressions and body language, such as crossed arms or avoiding eye contact, are
generally misinterpreted as “angry” (particularly for children who have experienced trauma). Library policy
and trauma-informed training support staff in “duty of care”: knowing which interactions require intervention
for the safety of the child. Any Library staff member may be perceived as a trusted adult, someone for a child

to talk to without judgement, particularly for those without a safe connection at home or school.
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APPENDIX B: SIX CS

¢ Collaboration: the ability to work with others, to have social-emotional control, practice empathy, and
to form communities. Children are relational and should be encouraged to work together to discover
information, piece it together, and construct meaning.

¢ Communication: the ability to speak so others can understand your message, writing clearly and well,
and listening carefully. Effective communication is the fuel that propels collaboration. Communication
depends on collaboration, on having others to tell your story to.

e Content: competencies in subject areas but also in learning to learn; developing learning strategies.
When children have opportunities to develop executive function and self-regulation skills, individuals and
society experience lifelong benefits. These skills are crucial for learning and development but also enable
positive behaviour and allow children to make healthy informed choices into adulthood. Children spend
only 20% of their time in school and so content can come from anywhere. Learners develop content
expertise (mastery) and reflect on and share their knowledge.

e Critical (and Computational) Thinking: the ability to sift through, analyze, identify, and categorize
information intelligently and to weigh evidence, considering the perspectives of others. Content is
provided in context to a real-life application to demonstrate relevancy to the child’'s experience.

¢ Creative Innovation: the ability to use information in new ways to solve obvious and undefined problems.
Defeating “fixed mindset” and imagining possibilities through divergent thinking.

e Confidence: the ability to learn from failure, to persist in a problem (resiliency).

“Individual success increasingly depends upon children’s interpersonal dexterity, creativity, and ability to
innovate. And our collective success — our ability to navigate complexities and to build and sustain a peaceful

"

world — also hinges on these kinds of skills.” (Reimers and Chung, 2016)
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